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USING AI APPS TO ASSIST TEACHERS IN DESIGNING READING

OR LISTENING TASKS FOR GIFTED STUDENTS

A. INTRODUCTION

1. Rationale for choosing the topic 

The integration of Information Technology (IT) in teaching English in Vietnam has become an essential trend, contributing to enhancing interaction, innovating teaching methods, and improving learning outcomes. The application of IT in teaching English in Vietnam has brought numerous benefits, from enhancing lesson quality and interactivity to supporting students in developing both language and technology skills. However, to raise its effectiveness, challenges such as infrastructure limitations, teacher training, and equitable access to technology must be addressed. With proper investment and direction, IT will continue to be a key driver in improving the quality of English education, meeting the demands of global integration.

The advancement of artificial intelligence (AI) has revolutionized educational practices, offering innovative tools to enhance teaching and learning processes. Gifted students, characterized by their advanced cognitive abilities, exceptional creativity, and unique learning needs, require instructional strategies to fully realize their potential. Reading and listening tasks are essential for developing language proficiency, critical thinking, and analytical skills, yet designing such tasks for gifted students presents significant challenges for teachers. These challenges include time constraints, the need for distinguished and engaging content, and the scarcity of specialized resources that cater to the advanced abilities of gifted learners.

This topic is highly relevant in the context of modern education, where technology integration is increasingly prioritized. The use of AI in gifted education remains underexplored, particularly in designing specific tasks like reading and listening activities. This study aims to bridge this gap by investigating how AI apps can streamline task design, reduce teacher workload, and enhance student engagement. Furthermore, the topic aligns with global educational trends toward personalized learning and the growing demand for innovative pedagogies to support exceptional learners. By focusing on AI’s potential to transform task design for gifted students, this study addresses a timely and critical issue in education, contributing to both theoretical understanding and practical application in the field.

2. Purpose of the Topic 

This study examines how AI tools can assist teachers in creating reading and listening exercises for gifted students. The study emphasizes using AI to develop engaging, trustworthy activities that cater to the unique abilities and learning preferences of these students. It aims to find ways for educators to work more efficiently, reduce their workload, and support improved outcomes for students through tailored task creation. The research also seeks to extend the understanding of AI's role in teaching gifted learners. It intends to provide a guide on using technology in teaching methods to enhance both the intellectual development and interest of exceptional students.

B. CONTENT

CHAPTER 1: INTRODUCTION

This chapter includes: background, research problem, research objectives, and research questions.
1.1 Background

Gifted students are typically defined as those who demonstrate outstanding intellectual abilities, creativity, or talent in one or more specific areas compared to their peers. This can include high performance in academic subjects, exceptional artistic skills, remarkable problem-solving abilities, or advanced reasoning capabilities. The identification of giftedness can differ by educational systems. It may consider a range of factors, including standardized test scores, teacher assessments, portfolios of student work, and other criteria that reflect a student’s unique abilities and potential.

Gifted students may grasp complex concepts more quickly, think critically, and demonstrate a deeper understanding in various subjects. Many gifted students show original and innovative thought processes, often approaching problems in unique ways. A strong desire to learn and explore new ideas is common among gifted learners. Gifted students often show a commitment to learning and a drive to achieve their goals.
1.2 Research problems

Designing reading or listening tasks that are appropriately challenging, engaging, and aligned with the cognitive and linguistic strengths of gifted students remains a persistent challenge for English language teachers. Gifted learners often require tasks that incorporate higher-order thinking skills, such as analysis, synthesis, and evaluation, as well as opportunities to explore complex themes or interdisciplinary content. However, traditional task design processes are often time-consuming and resource-intensive, relying on teachers’ expertise to manually curate or adapt materials. This approach can result in tasks that are either too simplistic, failing to stretch gifted students’ abilities, or overly generic, lacking the personalization needed to sustain engagement.

While AI apps have extended traction in education for automating content creation and personalizing learning experiences, their application in designing tasks specifically for gifted students in English language teaching remains underexplored. Most existing research on AI in education focuses on general learner populations with limited attention to the unique needs of gifted learners. For instance, there is a lack of realistic studies examining how AI can generate reading texts with advanced syntactic structures or listening activities that incorporate authentic, high-level discourse for gifted students. Furthermore, the practical challenges of integrating AI into classroom settings—such as teacher training, technological infrastructure, and alignment with curriculum standards—have not been sufficiently addressed in the context of gifted education. This study gap highlights the need to investigate how AI apps can be effectively utilized to create tailored reading and listening tasks that meet the cognitive, linguistic, and motivational needs of gifted students in English language learning environments, particularly in diverse settings such as English as a Second Language (ESL) or English as a Foreign Language (EFL) classrooms.

1.3 Research Objectives

This study aims to examine how AI apps can play a part in improving task design to help gifted students in English classes with reading and listening. It focuses on two main goals.

This study includes examining features in AI tools such as content creation, adjusting difficulty levels to match students' needs, and reviewing student profiles to design better tasks. For example, the research will investigate how AI tools can develop reading materials with questions that promote critical thinking or listening tasks that incorporate various language styles.

This study also evaluates how well AI-generated tasks meet the needs of gifted students. This goal will determine whether these tasks increase student interest, enhance thinking skills, and improve reading and listening abilities. To assess this, student outcomes, motivation levels, and teacher feedback in actual classrooms will be analyzed.

This study identifies the pros and cons of AI tools for task creation. This objective aims to investigate the benefits of AI, such as saving time and customizing tasks for students, while also addressing challenges like technical issues, biased AI content, and difficulties in aligning tasks with the curriculum.

This study develops a framework that helps English teachers integrate AI apps into task design. Using the findings, this framework may provide practical guidance to support teachers in using AI tools effectively. It will include steps like selecting suitable AI tools, modifying tasks for gifted students, and implementing feedback systems to achieve educational objectives.

1.4 Research Questions

The research questions below aim to explore how AI apps help create reading and listening tasks suited for gifted students in English education. These questions connect to the study's goals and explore both practical uses and theoretical concepts of using AI in personalized teaching.

1. How can AI tools help teachers create reading or listening activities for gifted students? 

2. What are the benefits and challenges of using AI apps in task design to support gifted learners? 

3. How can teachers use AI apps in their workflow to create tasks suited for different learners? 

CHAPTER 2: LITERATURE REVIEW

Gifted students in language education, Role of Reading or Listening in language learning, AI in education, AI for gifted education, AI apps selection will be presented in this chapter.

2.1 Gifted Students in Language Education

Gifted learners often demonstrate heightened intellectual capacities, such as exceptional problem-solving skills, advanced reasoning abilities, and a keen aptitude for critical thinking. Renzulli (1978) defined gifted students as having strong abilities, a deep commitment to tasks, and creativity. When learning English, gifted students tend to demonstrate impressive language skills. They have a durable vocabulary, grasp complex ideas with ease, and work well with texts that are abstract or come from different cultures (VanTassel-Baska, 2003). These learners are naturally driven to learn, enjoy working, and prefer tasks that fully engage their intellect and creativity.

Gifted learners in English classes need lessons that differ from the regular curriculum to satisfy their unique learning needs. For instance, these students might benefit from reading materials with challenging ideas or listening activities that include advanced discussions, like academic talks or debates, to keep them engaged (Tomlinson 2014). Gifted learners frequently exhibit heightened curiosity, intense passion for specific subjects, and an ability to grasp complex concepts more rapidly than their peers. They also benefit from opportunities to think critically, such as uncovering hidden meanings in stories or detecting bias in what they hear. A study indicates that teaching gifted students should involve acceleration, which means learning at a faster pace, and enrichment, which involves delving into deeper content across subjects. 

2.2 Role of Reading or Listening in language learning

Reading and listening are essential skills for acquiring the English language, acting as key paths for input and understanding. Reading fosters vocabulary development, grammatical insight, and exposure to various linguistic patterns, whereas listening builds phonological awareness, comprehension of spoken communication, and cultural understanding (Nation, 2013). For gifted learners, these abilities are vital not only for language mastery but also for academic achievement, as they form the foundation for skills like critical thinking, argument formulation, and cross-cultural communication. Research by Krashen (1985) highlights the significance of comprehensible input in language acquisition, indicating that gifted students thrive on materials that challenge them just beyond their existing proficiency to encourage development without causing frustration.

Designing reading and listening tasks for gifted students presents distinctive challenges. The gifted students often master standard materials quickly, requiring tasks that incorporate higher-order thinking skills, such as synthesizing information from multiple texts or evaluating the reliability of audio sources (VanTassel-Baska & Stambaugh, 2006). For example, a gifted student might excel at analyzing a complex literary passage or interpreting a podcast with advanced vocabulary and abstract concepts, but standard tasks may not provide sufficient challenge or variety. Teachers face difficulties in sourcing or creating materials that are suitably engaging, culturally relevant, and aligned with curriculum standards. Additionally, the time-intensive nature of designing such tasks can strain educators’ resources, particularly in contexts like Vietnam, where large class sizes and standardized curricula are common (Pham, 2014). These challenges underscore the need for innovative approaches, such as AI-driven task design, to create customized, high-quality materials for gifted learners.

2.3 AI in education

Artificial intelligence (AI) has transformed education by offering tools that personalize learning, automate administrative tasks, and enhance instructional design. AI applications in education include content generation tools (e.g., QuillBot), adaptive learning systems (e.g., Smart Sparrow), and automated feedback platforms (e.g., Grammarly). These tools influence technologies such as natural language processing (NLP), machine learning, and speech recognition to analyze learner data, generate tailored content, and provide real-time feedback (Luckin et al., 2016). In language learning, AI apps like Elsa Speak, which focuses on pronunciation, and ReadWorks, which provides leveled reading passages, have shown capacity in supporting diverse learner needs. QuillBot can paraphrase texts to adjust complexity levels for different learners.

Recent studies show AI could help students learn better by personalizing lessons and reducing teacher workloads. Baker et al.'s study in 2019 found that AI-based adaptive learning systems improved reading skills by adapting materials to each student's level. AI tools like ChatGPT also create writing prompts and reading exercises, demonstrating their potential to shape content (Zhai 2022). 

2.4 AI Apps Selection

AI apps are selected using three main points. First, they need to create or adjust tasks for reading and listening that fit well with gifted students. Second, they should be easy for teachers and students to use. Third, they must work in Vietnam’s schools meaning they should be low-cost or free and match what schools already use. With these points in mind, the chosen AI apps include:

Elsa Speak: This app uses speech recognition to create listening tasks and give feedback on how well someone pronounces and understands words. It can analyze spoken input, which makes it useful for creating listening activities with different accents or situations, like academic talks.  

QuillBot serves as a tool to produce and adjust text, allowing passages to be modified with more complex language to meet the needs of gifted students. It also helps create personalized texts that include prompts for thinking.  

ChatGPT works as a flexible AI program to prepare activities like reading or listening exercises. It can generate comprehension tasks or audio scenarios focused on specific topics or set at a chosen difficulty.  

ReadWorks offers leveled passages along with comprehension activities. Teachers can select or modify harder texts to challenge gifted learners.  

These apps are chosen because they align with the study’s goals of customizing tasks and providing feedback. They also showed that assist with language learning based on Zhai’s 2022 findings. To select the apps, they considered the features, conducted pilot tests to ensure compatibility with the school’s tech setup, and consulted teachers to confirm ease of use.

CHAPTER 3: PROPOSED FRAMEWORK FOR AI-ASSISTED TASK DESIGN

This chapter introduces the framework overview, and the main steps to create AI reading or listening tasks 

3.1 Framework Overview

This chapter presents a practical framework based on evidence to help English teachers use AI tools for creating reading and listening activities for gifted high school students. It offers a straightforward way to develop personalized tasks that suit the advanced language and thinking skills of talented learners, as highlighted in research. The framework is easy to use, suitable for different teaching environments, and matches curriculum objectives. This is important in countries like Vietnam, where improving English skills is a major focus (Pham 2014). There are five steps in this framework, which can be repeated as needed. These steps utilize AI features to make task creation more efficient, personalized, and effective. They are based on ideas from differentiated teaching methods (Tomlinson 2014) and demonstrate how AI can support individualized learning approaches (Luckin et al. 2016).
3.2 Main Steps
Step 1: Identify Student Needs
Teachers start by using AI analysis tools to evaluate the skills, interests, and learning styles of gifted students. Tools like ReadWorks or ChatGPT explore students’ data such as past test scores or answers to interest surveys to create detailed profiles for each learner. For example, an AI tool might show that a student excels at understanding difficult texts but prefers topics related to science or culture. This helps ensure assignments match their advanced skills and provide the right level of challenge. Teachers either upload their assessment results into AI programs or use built-in tools to determine how complex tasks should be; for example, they might use CEFR C1-level vocabulary or design activities that require critical thinking. This process connects to the first research question in Chapter 1 by using AI to address the unique needs of talented learners.

Step 2: Task Generation
Teachers use AI tools at this stage to create or change reading or listening tasks that include challenging vocabulary, complex sentence patterns, or questions that require higher-level thinking. For instance, QuillBot helps design reading materials with deep themes, such as ethical issues in technology. ChatGPT can write listening scripts like academic talks or debates that are customized for various difficulty levels. A podcast script on climate change, which includes idioms and technical language, can help advanced students improve their understanding and interpretation skills. These AI tools allow teachers to set specific details, such as topics, word count, or the level of thinking required, to adapt tasks for gifted learners. This approach saves teachers from the time-consuming work of creating these tasks by hand. It also relates to research question 1 by demonstrating how AI can support task design.

Step 3: Customization
Teachers create AI-generated tasks that support curriculum goals and cater to the unique needs of gifted students. They modify the AI-produced material to ensure it fits cultural contexts, meets academic standards, and matches specific learning objectives, like those found in Vietnam’s English curriculum. For example, a reading passage from QuillBot might be changed to include relevant cultural references or additional questions that focus on evaluation skills. Teachers adjust tasks or use AI editing tools to add links across subjects, such as connecting a reading activity to history or science. Gifted students enjoy these approaches. This editing process keeps tasks challenging and effective. It also helps teachers incorporate AI into their lesson planning well.

Step 4: Implementation
Teachers create AI-generated tasks to meet curriculum goals and cater to the individual needs of gifted students. They modify the AI-produced material to ensure it fits cultural contexts, upholds academic standards, and meets specific learning objectives in Vietnam’s English curriculum. For example, a reading passage from QuillBot might be adjusted to include relevant cultural references or additional questions that focus on evaluation skills. Teachers change tasks or use AI editing tools to add connections across subjects, such as linking a reading activity to history or science. Gifted students find these cross-disciplinary approaches engaging. This process ensures that tasks remain challenging and effective. 
Step 5: Feedback and Iteration
The last step uses AI feedback tools to review student performance and improve tasks over time. Tools like ReadWorks offer data on reading comprehension accuracy. Elsa Speak provides live feedback on pronunciation and listening skills. Teachers rely on this information to determine if tasks challenge and engage gifted students enough. They can adjust future plans if necessary. For example, if AI data shows that students finish a reading task easily, teachers can make the next task harder. This process also collects student opinions through surveys or discussions to assess how engaging and relevant the tasks are. By combining AI data and student feedback, teachers can continuously update tasks to meet learning goals and remain effective.
*Some examples:

1.  READING COMPREHENSION
Part 2. Read the following passage and do the tasks that follow. (NEC 2024)
THE REINVENTION OF A BRAND
Almost everyone knows what Lego is and has probably played with it at some point in their lives. Since the company's foundation in 1932, millions have been delighted by the interlocking bricks that can unleash the creative ideas lurking inside us, adults and children alike. Part of the attraction is in the attention to detail, which of course the customer is largely unaware of. The Danish creator, Ole Kirk Christiansen, was meticulous about 'doing things right', which is one of the reasons why this popular toy has stood the test of time.

However, this hasn't always been the case. Despite its huge success during the 1970s and 1980s, by the beginning of the twenty-first century, the company's fortunes were looking decidedly precarious. It was in debt to the tune of $800 million, and sales were in fast decline. What had seemed inconceivable throughout the company's history, a total and utter collapse was beginning to look like reality. What led to this unfortunate state was a series of bad decisions based on advice given by external business consultants. At this time, product diversity and business expansion were very much in fashion in all sorts of different industries and so The Lego Group had started to move into various sectors that lay well outside its expertise. It had created theme parks, and clothes and jewellery for girls, none of which were creating significant revenues so it was clearly time to get back to basics and rethink their product strategy.
In order to do this, the newly appointed CEO set about rebuilding the organisation. Business operations were streamlined, and many things were scaled back such as staff and the product ranges. In addition, the company sold all the extras that were not a core part of the business, which meant that it was able to return to its roots. This renewed focus chimed well with the company's motto, created by the founder, Christiansen, and which is carved into a plaque at the Lego Museum in Billund in Denmark: 'Only the best is good enough'. This idea of focusing on strengths and not expanding into unknown areas is a key feature of the thinking in Danish business culture, and the mentality of The Lego Group is that the company is about engineering good-quality products for play, and they should not stray from this focus.

By returning to the original ethos, the company was able to put emphasis on renewed energy in the brand and become financially stable. Over a decade later the results were clear to see, and they were extremely positive. In 2017 the company was voted the number one toy brand in many countries. It reported sales of over £600 million that year, and the turnaround was seen as amazing, one of the most impressive success stories in commercial history. The change in the company's fortunes has been analysed extensively by business experts fascinated by such a momentous financial turnaround ever since. Countless books have been written about it and many other large brands have analysed The Lego Group's approach to see how it can help their businesses. One of the fundamental approaches taken by the Danish company is based on forging partnerships that allow collaboration on innovative projects while at the same time remaining true to their principles of doing what they do best.

In recent years The Lego Group has worked with quite a diverse set of companies in order to innovate, and an example of this is the collaboration with Lucasfilm, the production company behind the Star Wars films. In 1999 the Lego Star Wars franchise was launched at a toy fair in New York and it became instantly popular. The partnership worked well for both companies and paved the way for further innovative Lego Group partnerships. One of the most successful of these was with NASA, the American space agency. The two organisations participated in a robotics competition during the 1990s, which was a big hit among the participants and the organisations' relationship has remained strong ever since. This is partly because The Lego Group is deeply interested in how children play and learn, and also because NASA has a long history of being involved in educational projects for young people. Both want to encourage children to develop an interest in science and engineering through fun.

A team from The Lego Group travels extensively and engages with children and parents to develop a better understanding of what kinds of toys children like and dislike. By observing children interacting with toys and each other, the company can target its products more effectively, which is how the team learned more about marketing to girls, a sector that had previously eluded them. The Lego Group has never targeted its products on just one gender. However, historically, its popularity has been overwhelmingly enjoyed by boys. They love the mini figures of people and don't much care how realistic they are. Girls, on the other hand, need to be able to identify with model people. Apparently, this does not happen with the traditional figures, which is why, after several years of market research, a set of figures aimed at girls was developed.

The company became extremely successful and sales skyrocketed in a short space of time. This attention to detail shows how serious The Lego Group is about understanding play. In fact, the company thinks that it is important enough to have set up a sister company to study child development as well as partnering with the children's charity UNICEF and financing the first Professor of Play at Cambridge University in the UK. Focusing on what customers like and want has proven to be useful in a variety of ways. In what could be called one of the first attempts at crowd sourcing, The Lego Group got its fans and customers to vote on designs and even suggest ideas for new products. Ideas that went on to be commissioned earned 1% of sales for the people that had suggested them - a great way to build customer engagement.

Innovation has been key to maintaining customers' interest, too, as can be seen in the Lego movies and the adult architecture range, and also in the new kids' social media platform, which allows children too young to partake in other social networking platforms to share their designs safely online. These extensions into cinema, adult play and technology seem to represent the final pieces of a huge jigsaw puzzle for a complete learning and creativity system by one company.

For questions 56 - 61, decide whether each of the following statements is True (T), False (F) or Not Given (NG). Write T, F, or NG in the corresponding numbered boxes provided.
56. The company's meticulously designed toys are in customers' favour, which explains why its products enjoy lasting popularity.

57. The company's failure at the beginning of the 21st century stemmed from its attempt to keep up with the contemporary business trend.

58. When creating the company's motto, The Lego Group founder, Christiansen, was inspired by the Danish business mindset.

59. The amazing financial turnaround of the company has benefited many other large brands, serving as a typical case of analysis for commercial success.

60. Both The Lego Group and NASA have a long history of being engaged in educational activities for children.
61. Part of the market's preference for Lego figures that are miniatures of real people has prompted the company to develop an unconventional Lego set.

Your answers
	56.
	57.
	58.
	59.
	60.
	61.


For questions 62 - 69, read the summary and fill in each space with NO MORE THAN THREE WORDS taken from the passage. Write your answers in the corresponding numbered boxes provided.

Founded in 1932, The Lego Group, has made a name for itself with its toys of (62)   which have aroused creativity of customers of all ages. Having come to grief due to being ill-advised by external consultants, the company started to recover by going back to its (63)   of focusing on what it does best rather than investing in

(64)   . In recent years, The Lego Group has developed its products through (65)   - the results of the extensive collaboration between the company and a range of corporates. Furthermore, extensive market research allows the company not only to gain a further insight into what its customers (66)   but also to learn how to target the products at girls, despite the enormous (67)   it has already gained among boys. In its initiative of

(68)   , the company also calls for new ideas from fans and customers and offers incentives to the chosen ones. Also, customers who are too young can now securely (69)   via a platform exclusively set up for them by the company.

Your answers
	62.
	63.

	64.
	65.

	66.
	67.

	68
	69.


* Prompt to generate a similar Reading exercise

Create a C1–C2 level academic-style reading passage (900–1,100 words) on a real-world company or organization that experienced a major transformation, crisis, or reinvention.
The passage should:

– Be factual and engaging, with a neutral, informative tone

– Include a chronological narrative (past challenges, key decisions, results, long-term impact)

– Highlight strategic decisions, business values, partnerships, or market research

– Use varied vocabulary, some higher-level terms, and moderately complex sentence structures

– Avoid overly technical jargon; the target audience is advanced ESL learners

Then create two sets of reading comprehension questions based on the passage:

Set A: TRUE / FALSE / NOT GIVEN

– 6 statements

– Each statement should test the reader’s ability to distinguish between:
Directly stated facts (TRUE)

Contradicted information (FALSE)

Unstated or implied ideas (NOT GIVEN)

Set B: Summary Completion

– Provide a short summary of the main ideas in the passage (100–150 words)

– Include 8 fill-in-the-blank gaps

– Each gap should be filled with NO MORE THAN THREE WORDS from the passage

Ensure that all answers are clearly retrievable from the passage and provide an answer key with explanations for each question.

* Sample: Netflix’s Digital Reinvention
THE STREAMING REVOLUTION: NETFLIX’S DIGITAL TRANSFORMATION
When Netflix first launched in 1997, it was little more than an ambitious DVD rental service competing with household names like Blockbuster. Customers could order DVDs online and receive them in the mail—a novelty at the time. However, in the face of rapid technological change and evolving consumer behavior, Netflix began one of the most successful digital reinventions in modern business history. By the early 2000s, the DVD-by-mail model had gained popularity, with Netflix boasting over a million subscribers by 2003. Yet the company’s forward-looking leadership sensed that physical media had a shelf life. The emergence of faster internet connections and increasing digital content availability suggested a fundamental shift was on the horizon. In 2007, Netflix introduced a streaming service that allowed subscribers to watch films and series online without physical DVDs. It was a move that would disrupt the entertainment industry and eventually make the DVD model obsolete.

The initial streaming library was modest, offering mostly older titles and B-movies. But this early start gave Netflix a critical head starts over competitors. By the time other companies began pivoting toward streaming, Netflix had already built a robust infrastructure and customer base. Meanwhile, Blockbuster—which had declined multiple offers to buy Netflix—filed for bankruptcy in 2010, a cautionary tale of corporate shortsightedness.

However, Netflix's success was not merely about timing. The company also made strategic investments in content. Recognizing that licensing agreements with Hollywood studios could become fragile or costly, Netflix began producing its own original content. The release of House of Cards in 2013 marked a turning point. It was the company’s first major original series and proved that Netflix could compete with traditional television networks not just as a distributor but as a creator.

Original programming also allowed Netflix to bypass geographic restrictions and appeal to a global audience. International expansion followed, with local-language productions such as Money Heist (Spain) and Sacred Games (India) gaining international acclaim. By 2021, Netflix operated in over 190 countries and had nearly 215 million subscribers worldwide.

The company’s data-driven approach also set it apart. Netflix utilized algorithms to personalize content recommendations, increasing user engagement. Decisions about which shows to greenlight were often based on viewer data rather than traditional industry intuition. Critics have raised concerns about data-driven creativity, suggesting it could limit artistic innovation, but Netflix argues that understanding viewer habits enhances rather than restricts creative risk-taking.

Challenges persist, however. As competitors like Disney+, Amazon Prime Video, and HBO Max enter the scene, the streaming market has become saturated. Moreover, rising production costs and market saturation in the West have prompted Netflix to seek growth in Asia, Africa, and Latin America. Despite temporary subscriber dips in 2022, the company continues to experiment with gaming, interactive content, and advertising-supported tiers to diversify its model.

The reinvention of Netflix from a mail-order DVD service into a digital media empire is now taught in business schools as a case study in agility, innovation, and customer-centric thinking. While the company’s future remains dynamic and competitive, few would dispute the extent to which it reshaped how the world consumes entertainment.

For questions 56 - 61, decide whether each of the following statements is True (T), False (F) or Not Given (NG). Write T, F, or NG in the corresponding numbered boxes provided.
56. Netflix’s original DVD service was launched before Blockbuster existed.

57. The first streaming titles offered by Netflix were mostly low-budget productions.

58. Netflix refused an acquisition offer from Blockbuster.

59. Netflix’s strategy to create original content helped it avoid dependency on third-party studios.

60. Netflix never faced a decline in subscriber numbers.

61. Netflix has started investing in video games and new interactive content formats.

Your answers

	56.
	57.
	58.
	59.
	60.
	61.


For questions 62 - 69, read the summary and fill in each space with NO MORE THAN THREE WORDS taken from the passage. Write your answers in the corresponding numbered boxes provided.

Netflix began as a (62) ____________ in 1997 and expanded rapidly due to the novelty of its business model. Its leadership predicted that (63) ____________ would eventually replace DVDs, leading to the 2007 launch of its online streaming service. With the release of (64) ____________ in 2013, Netflix demonstrated its ability to compete with TV networks through original programming.

Global expansion was supported by (65) ____________ content that resonated beyond local audiences. Netflix’s use of (66) ____________ allowed it to tailor recommendations and improve user experience. Some critics, however, worry this may compromise (67) ____________.To stay competitive in a crowded market, Netflix is now exploring new ventures such as (68) ____________ and (69) ____________.
Your answers
	62.
	63.

	64.
	65.

	66.
	67.

	68
	69.


Key:

56. F – Blockbuster existed before Netflix; Netflix was the newcomer.

57. T – "mostly older titles and B-movies."

58. F – It was Blockbuster who declined to buy Netflix, not the other way around.

59. T – Original content reduced reliance on studio licenses.

60. F – Passage mentions "temporary subscriber dips in 2022."

61. T – Mentions gaming, interactive content, and ad-supported tiers.

62. DVD rental service

63. digital content
64. House of Cards


65. local-language
66. algorithms



67. artistic innovation
68. gaming



69. interactive content
2. ChatGPT: LISTENING (NEC 2024)
Part 1. For questions 1 - 5, listen to two friends discussing the influence of technology and social media on human interaction, and decide whether the following are mentioned by only one of the speakers, or by both of them. In the corresponding numbered boxes provided, write
M
for the Male speaker;
F
for the Female speaker;
B
for Both of the speakers.
1. A personal shortcoming that can be addressed
2. An improvement made to an existing system
3. A leisure activity that has been made unnecessary
4. An existing phenomenon that has been irreversible
5. A natural ability that is being hindered
Your answers
	1.
	2.
	3.
	4.
	5.


* Prompt to generate a similar Listening exercise
Create an IELTS Listening Part 3 exercise at C1–C2 level. The format should be a discussion between two friends (one male and one female) about the influence of technology and social media on human interaction. The tone should be semi-formal and thoughtful, with each speaker contributing distinct perspectives.

Then, write five multiple-choice questions in this format:

"For questions 1–5, listen to two friends discussing the influence of technology and social media on human interaction, and decide whether the following are mentioned by only one of the speakers, or by both of them. In the corresponding numbered boxes provided, write:

M for the Male speaker

F for the Female speaker

B for Both speakers"

Include:

- A full transcript of the conversation

- The five statements

- The correct answers (M/F/B) with brief justifications

Ensure the questions test nuanced comprehension and paraphrased language. Each speaker should make distinct points that require attentive listening to attribute correctly.

* Sample: The Impact of Technology on Human Interaction
Part 1. For questions 1–5, listen to two friends discussing the influence of social media on human interaction, and decide whether the following are mentioned by only one of the speakers, or by both of them in the corresponding numbered boxes provided, write:

M 
for the Male speaker

F 
for the Female speaker

B 
for Both speakers"

1. An experience of unintended overuse of social media

2. A suggestion for a temporary break from social platforms

3. A view that online self-presentation is tiring

4. A benefit for individuals who are naturally reserved

5. A reference to online popularity affecting self-esteem

Your answers
	1.
	2.
	3.
	4.
	5.


Key:

1. B 
- Both mention this. Sophie: “I sometimes find myself scrolling…” Liam: “That happens to me too…”
2. F
- Only Sophie says she’s considering a social media fast “just for a weekend”. Liam supports the idea but doesn’t suggest it himself.
3. F
- Sophie describes the pressure to maintain an ideal version of oneself as “exhausting”. Liam agrees later but doesn’t initiate this thought.
4. F
- Sophie alone mentions that social media can help shy people express themselves. Liam agrees, but the idea originates from Sophie.
5. M 
- Liam shares a personal anecdote: “mates who delete posts if they don’t get enough likes”—indicating low self-esteem linked to online engagement.
Transcript:

Sophie (F): Do you ever feel like social media has actually reduced the quality of our interactions, even though we’re constantly “connected”?

Liam (M): Yeah, that’s something I’ve noticed too. I mean, we’re always chatting online, but I can’t remember the last time I had a proper face-to-face catch-up with some friends.

Sophie: Same here. And it’s strange, because social media is supposed to bring people closer. But sometimes it feels like it just encourages surface-level contact.

Liam: Exactly. People comment on your posts or send you a meme, and that counts as “staying in touch”. But there’s no depth to it. It’s more performance than connection.

Sophie: And don’t you think it's made us more self-conscious? Like, we’re constantly curating how we look, what we say, who we’re with—it’s exhausting trying to keep up this ideal version of ourselves.

Liam: Definitely. I think it’s affecting people’s confidence. I’ve got mates who delete posts if they don’t get enough likes within the first hour. It’s become this weird metric for self-worth.

Sophie: And we’re not even talking about how it messes with how we spend time. I sometimes find myself scrolling for 30 minutes when I meant to check one message.

Liam: Oh, that happens to me too. It’s like a trap. But I did try turning off notifications, and honestly, it helped me stay more present during real conversations.

Sophie: That’s a good idea. I’ve been thinking about doing a social media fast, just for a weekend. To sort of reset my brain, you know?

Liam: I’ve heard of that. Some people do it regularly—like digital detoxes. I think it’s a good way to remind ourselves that real life doesn’t happen on a screen.

Sophie: The only upside I see is that social media can help shy or introverted people express themselves more freely. In that sense, it’s a double-edged sword.

Liam: Yeah, fair point. It’s not all bad. But I still think we have to be more intentional with how we use it—or else we lose the ability to really connect with each other.

CHAPTER 4: EXPECTED RESULTS

4.1 Improved Engagement

Gifted students tend to show more interest when working on reading or listening tasks created by AI compared to regular ones. This ensues because AI-made materials are personalized and meet their need for challenges. As explained above, these students require activities that push their mental and language skills. This can include breaking down difficult texts or uncovering layers of meaning in audio. (VanTassel-Baska and Stambaugh, 2006). The framework suggests using AI tools like Chat GPT and QuillBot to create tasks based on students’ abilities and interests. These tasks require deeper thinking and connect to relatable themes. Chat GPT could also generate a reading passage about ethical issues in technology that incorporates Vietnamese cultural perspectives. This method aims to keep their curiosity alive and their motivation high. 

4.2 Enhanced Learning Outcomes

AI-created tasks are expected to improve reading, listening, thinking, and language skills in gifted students more than traditional assignments. Designing tasks with difficult vocabulary, complex structures, and thought-provoking challenges fits what gifted learners need. 
CHAPTER 5: DISCUSSION AND IMPLICATIONS

This chapter discusses the anticipated findings of the study, which investigates the use of AI apps to design reading and listening tasks for gifted high school students in English language education in Vietnam. 
5.1 Discussion

AI-generated reading or listening tasks are expected to increase student participation, improve learning outcomes, and make teaching more effective. However, challenges like technical issues and the need for educator training could pose barriers. These findings align with previous studies in gifted education have shown that offering challenging and diverse assignments is crucial for keeping gifted students motivated and engaged. AI-driven tasks, being more personalized and complex, are likely to raise engagement levels. Krashen’s belief stated in 1985 that more difficult material can enhance language learning. For example, platforms like ChatGPT or QuillBot can generate assignments fitted to a student’s interests and CEFR C1 skill level, which should encourage more active participation than traditional textbook tasks. This demonstrates AI’s ability to create tasks focused on advanced skills such as analyzing and synthesizing, which benefit gifted students (Renzulli 1978). 

AI tools assist in generating tasks by allowing teachers to personalize content using apps like Elsa Speak and ReadWorks, which adapt to students' knowledge and interests. They also enhance efficiency by providing tools like QuillBot to help design tasks more quickly. These advantages are consistent with what researchers explored in questions 1 and 3, highlighting AI’s value in aiding teachers and improving task quality. However, there are challenges as well. Technical issues like unstable internet connections in Vietnamese schools can cause disruptions. Teachers also need proper training to use these tools, as noted by researchers like Selwyn in 2019. Relying too much on AI could create difficulties. For instance, it might restrict teachers' control or lead to tasks that are too complex or lack cultural relevance. It is clear that AI can enhance task creation, but teachers should use it in a way that maintains their skills and judgment.

The study shows that artificial intelligence features such as natural language processing, content creation, and learner profile analysis can help teachers prepare tasks for gifted students better. For example, it explores the ways AI create reading materials with complex sentence structures or develop listening exercises based on real-world, sophisticated conversations like academic lectures or in-depth discussions. It also considers how these tools can save time and make tasks more personalized to meet the unique needs of advanced learners. This also explores that AI-created tasks help gifted students stay engaged and improve their reading and listening skills. It measures engagement by considering factors like student motivation, participation, and satisfaction. Learning outcomes will be assessed by tracking clear skill improvements, such as enhanced critical reading, stronger listening comprehension, and increased vocabulary. Thus, AI-designed tasks can maintain gifted students' curiosity by providing challenges and a variety of content that matches their abilities.

The benefits and challenges of using AI tools in teaching gifted students are shown in this study. The benefits might include speeding up task creation, customizing activities to meet individual needs, and providing instant feedback for student growth. However, there are challenges as well, such as the lack of access to reliable AI tools, biases in AI output like cultural or language errors, and the necessity to train teachers to use AI effectively. Ethical issues will also arise, such as ensuring every student has access to AI tools.

Besides, this study provides teachers with clear advice on using AI tools to create tasks that meet each student's needs and align with the principles of differentiated instruction. It illustrates how AI can reduce the time and effort required to design tasks, allowing teachers to focus more on introducing new teaching ideas and building connections with their students. Curriculum designers receive a framework for using AI to create tasks, helping them build more effective tech-based programs for gifted students. Policymakers, such as those in Vietnam, where improving English is a significant goal, can understand how AI might help make education fairer and of higher quality. By highlighting both the benefits and challenges of using AI, the study guides decision-makers in utilizing technology in schools.

5.2 Implications for practice

The study suggests many useful ways to help teachers, schools, and curriculum planners use AI apps in teaching English with advanced learners.

Recommendations for Teachers

Teachers need to use the proposed framework to bring AI apps into their daily routines in an organized way. Step 1 is about identifying what students need. Teachers can use AI analytics from platforms like ReadWorks to understand students’ strengths and interests and match tasks to what advanced learners require. Take Step 2 as an example. A reading passage about climate change can be created using QuillBot. In Step 3, teachers can edit it with examples that resonate with students’ cultures to keep them engaged. Step 4 focuses on presenting tasks in different formats, such as online platforms or group discussions. Step 5 suggests using AI feedback tools like Elsa Speak to track student progress and adjust tasks as needed. To start using AI apps with fewer issues, teachers should spend time trying them out and collaborate with colleagues to share ideas on the best ways to integrate them, tying back to research question 4.

Strategies for Schools

In Vietnam, schools should improve their facilities to make AI tools easier to use. Reliable internet and proper devices must be prioritized to overcome access challenges. Schools need training programs to prepare teachers to work effectively with AI tools. The study highlights the importance of teaching these skills. Sessions should focus on practical ways to use tools like ChatGPT to create materials and Elsa Speak to analyze feedback. Schools might also collaborate with the companies to make AI apps affordable and scalable in classrooms. All these steps relate to the study’s goal of creating a framework to make AI practical.

Suggestions for Curriculum Designers

Curriculum planners need to include AI tools in English programs by matching AI-created tasks with national guidelines like Vietnam’s secondary English curriculum. Tasks can target CEFR B2 and C1 goals and offer extra challenges to advanced students, such as themes that connect subjects or questions that encourage critical thinking. Planners should provide instructions to help teachers adapt AI-made materials, ensuring they fit the local culture and school standards. Using AI to give feedback in assessments can also provide useful data about student performance, which can improve how programs work. These ideas highlight why this study is important for improving curricula.

CHAPTER 6: CONCLUSION

6.1 Summary of key findings and the significance

This study focused on using AI-powered apps to create reading or listening tasks aimed at improving English learning for gifted secondary students in Vietnam. The study explored the goals and questions presented in Chapter 1. Results are expected to show that tasks made with AI tools such as QuillBot, Elsa Speak, ChatGPT, and ReadWorks can boost how engaged students are and how well they learn when compared to regular tasks. Gifted students are likely more motivated and get more involved because AI-based tasks include rougher challenges advanced vocabulary harder structures, and prompts that push their critical thinking. This aligns with the goal to meet the diverse needs of gifted learners using strategies for differentiated instruction.

This study provides insights into educational technology and gifted education. It addresses a notable gap, as most studies on AI in education focus more on average or struggling learners instead of advanced ones. The results will offer practical guidance on how AI can enhance task development. The goal is to cater to the unique thinking, language, and motivation of gifted learners. This could support their growth and prevent them from falling behind due to unchallenging schoolwork.
Teachers are likely to spend less time and energy on designing tasks and could feel more confident when creating varied activities using the proposed framework’s simple process. But difficulties could arise, like not having enough access to AI tools needing training, or AI-generated content not always matching curriculum requirements. This shows the need to improve tools and train teachers. These results answer research questions showing that AI can assist teachers, improve student learning, uncover strengths and weaknesses, and fit well into teaching routines.

The study shows how AI apps can design specific and engaging tasks helping to fill a gap in research about using AI with gifted students in English lessons. It offers a clear guide that helps teachers address the special needs of gifted learners. This helps boost their learning progress. The results also connect to Vietnam’s focus on improving English skills as a key national goal and giving ideas to curriculum planners and education officials on using tech to improve language learning programs.

The study reveals its connection to English language teaching globally, emphasizing the increasing demand to improve reading and listening skills for work or school. It explains how AI tools can address the specific needs of gifted learners, resulting in teaching methods that can be adapted to various types of classrooms. This study highlights the potential of AI to transform learning, providing gifted students with equitable and robust educational opportunities. It also demonstrates how AI is becoming an essential tool for those involved in education.
6.2 Reinforcement of AI Apps’ Potential

The study shows that AI apps can change the ways teachers create tasks to challenge gifted students in English class. Tools like ChatGPT and QuillBot help teachers design reading and listening activities that fit the advanced skills of these students. While Elsa Speak and ReadWorks provide instant feedback to help students improve. This customized approach saves time and handles issues with traditional methods, which often take too long to engage advanced learners. The suggested framework offers teachers a straightforward and scalable way to use AI, allowing them to create tasks that are both educational and interesting.

AI-generated tasks demonstrate how they increase engagement and learning, proving useful in personalized teaching. Teachers may use AI tools like natural language processing and adaptive content creation to develop activities that enhance critical thinking, creativity, and language skills. The study also reveals that AI can reduce teachers' workloads, allowing them to spend more time leading meaningful class discussions instead of making materials by hand (Luckin et al. 2016). These benefits make AI a promising way to transform English education, especially in areas with limited school resources, such as Vietnam.

6.3 Challenges

Recent studies have shown significant bias in GPT (generative pre-trained transformers; e.g., ChatGPT) against non-native English speakers. So relying more and more on AI may reduce the teacher-to-student interactions and relationships and take away from the social-emotional aspects of learning.  Teachers need to be aware of this and take care to identify and respond to the social and emotional needs of the students. Thus, automating administrative tasks such as lesson planning, grading, and maintaining student records should free up teachers’ time to spend more time building relationships with students and fostering their social and emotional growth.
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